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Article Review 
 

Dunston, Y. L., Patterson, G. C., & Daniels, K. N. (2010). Scaffolding the Home Reading 
Experience of African-American First Graders. Journal Of Language And 
Literacy Education, 6(2), 1-21.  

 
This study examined the types of feedback sixty African American mothers gave to their 
1st grade children while reading grade-level text. Dunston, Patterson, and Daniels (2010) 
argue that “the adult response following a child’s oral reading attempt is a critical 
variable in reading instruction not only because it can assist the child with the reading of 
the current word, but it can also determine what the child will choose to do when faced 
with similar reading circumstances in the future” (p.3). In this study, mothers most often 
gave terminal feedback, telling words to maintain fluency, especially for low readers. 
Mothers who provided no feedback, or wait time, held their children accountable for 
decoding the word themselves, and in turn, promoted reading independence.  
 
This article reminds me not to give premature assistance to my struggling readers. 
Instead, give wait time, prompt them to use a strategy, rather than immediately correcting 
their mistake. It also provides a helpful chart with the types of errors readers make and 
what cue to use as a helpful feedback response. At an upcoming parent literacy night I am 
planning, I will share this information with parents, highlighting the importance of using 
“just right” books for practice at home and allowing their child to attempt the word 
before giving assistance.  
 
Dweck, C.S. (2010). Even Geniuses Work Hard. Educational Leadership, 68 (1), 16-20.  
 
Dweck’s article, “Even Geniuses Work Hard,” discusses the differences between a fixed 
mindset and a growth mindset and how a mindset can affect how an individual’s love of 
learning. Dweck recommends a few strategies teachers can use to create a growth 
mindset culture in the classroom: praising the process, having students set goals and 
reflect on their effort, and presenting meaningful learning tasks that challenge all 
students.  
 
This article provided an in-depth description and comparison of growth and fixed 
mindsets. Before reading this article, I had a vague understanding of what these two 
mindsets “look” like in the classroom. When students have a positive self-image, they are 
more likely to continue to try on difficult tasks, instead of giving up. If students believe 
their brain can be exercised, they would likely take ownership of their learning. 
 
Dweck, C. S. (2007). Boosting Achievement with Messages that Motivate. Education 

Canada, 47(2), 6-10.  
 
With the backdrop of fostering a growth mindset culture in the classroom, in this article, 
Dweck focuses on how the teacher’s mindset affects student performance. Because, 
according to Dweck (2007), “it matters greatly what students believe about their 
intelligence” (p. 6), the most resilient students are those who believe their effort and 
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learning affects intelligence. This article references recent studies highlighting how 
students who are taught about how their brains grow and what they can do to change their 
intelligence get better grades and are more motivated. When teachers believe in fixed 
intelligence, the students who start out as higher achievers remain the higher achievers. 
Teachers who expect growth, see all students blossom throughout the year. 
 
Reading this article, I am inspired to teach my students about growth mindset and find 
out what mindsets they have using a survey included in this article. I am amazed that 
“whether the students were in junior high school or at an elite university, those who 
received [growth mindset messages] out-performed students in the control groups” (p. 9). 
Are young children more likely to have a growth mindset? Are young children’s mindsets 
more easily changed? I also wonder how students fare when receiving mixed messages 
from their parents and teachers about intelligence.  
 
What Works Clearinghouse. (2012). Peer-Assisted Learning/Literacy Strategies. What 

Works Clearinghouse Intervention Report. What Works Clearinghouse, 1-23.  
 
This intervention report examines the effectiveness of Peer-Assisted Literacy Strategies, 
or PALS, where students work on reading activities in pairs, taking turns coaching each 
other to improve accuracy, fluency, and comprehension. Pairs were assigned to include 
one student deficient and one student proficient in the particular reading skill. Three main 
strategies used in partners were tandem passage reading, summarizing a paragraph, and 
sharing a prediction with the partner. This study focused on students in Kindergarten and 
1st grade.  Compared to a control group of students who were receiving typical reading 
curriculum without the supplemental PALS program, there were no discernable effects on 
fluency, mixed effects on comprehension, and significantly positive effects on accuracy, 
or word identification.  
 
I incorporate a lot of practice in partners in my reading instruction. Though this program 
wasn’t successful in this study, I wonder what the results would be with older students, 
perhaps 3rd and 4th graders. I wonder if the K-1 students were able to give thoughtful 
feedback or give corrective feedback to their partners. I like that in each PALS activity, 
the listener has an active, clearly defined role of providing feedback or deciding whether 
the predictions are accurate, rather than passively listening to the reader. Active 
engagement from both partners is crucial during peer tutoring.  
 
Wilfong, L. G. (2008). Building Fluency, Word-Recognition Ability, and Confidence in 

Struggling Readers: The Poetry Academy. Reading Teacher, 62 (1), 4-13.  
 
In response to almost noticing that half of 3rd graders at an elementary school were 
reading significantly below grade level in terms of Correct Words Per Minute, a reading 
specialist, Wilfong, designed and implemented her own intervention program, the Poetry 
Academy. Participants in the Poetry Academy worked one on one with trained 
volunteers, 5-10 minutes a week, on reading humorous poems. Strategies used in Poetry 
Academy were modeling, assisted reading, listening-while-reading, and repeated reading. 
Wilfong (2008) states that “poetry’s format is especially suited for struggling or reluctant 
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readers, and enhances reading motivation” (p. 5-6). The Poetry Academy program had a 
positive impact on students who were below standard in reading fluency. Students in the 
study made significant gains in WCPM and word recognition (accuracy) and reading 
confidence compared with the control group who were not participating in the program. 
According to Wilfong (2008), “all students can benefit from fun texts and the intrinsic 
rewards that result from confident, fluent reading” (p. 12).  
 
This article offers a way to make practicing fluency fun, with poetry. In my classroom, I 
already implement some of the strategies listed in this study, namely modeling and 
repeated reading. This article reminds me to choose texts that are humorous, short, and 
enjoyable to read. Participants in the Poetry Academy are called apprentices. This makes 
membership sound like a special privilege, rather than a penalty. How can I promote a 
culture at my school where students feel proud to be invited to Safety Net?  
 

Focus Statement 
 
My plan is to produce a culture of resilience and confidence in my students as readers by 
creating interactions that build positivity and self-esteem.  
 

Ideas for Theory of Action 
 
During my action research project, I will teach my 3rd and 4th graders what fixed and 
growth mindsets are by explaining critical attributes of each. I plan to share personal 
stories of when I didn’t know how to do something, worked at it, and improved by 
persisting, and encourage my students to share their own examples. I will focus on 
praising student process and effort, acknowledging students who try their best and take 
on challenges. I would like to try using poetry for fluency practice. Last, I will refrain 
from giving premature assistance, or terminal feedback, when listening to my students 
read. Instead, I will offer wait time, allow multiple attempts with encouragement, give 
prompts if needed, and praise for effort. I think teaching my students a mental “checklist” 
to go through when they reach a challenging word will help empower them to attempt 
unfamiliar words, rather than guess, skip, or ask for help.  
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Focus and Rational Statement 

At Rose Hill Elementary School, 3rd and 4th grade students who receive Safety 

Net intervention support in literacy exhibit a lack of confidence when reading aloud. 

Students qualify to receive Safety Net support because they are below standard in one or 

more areas of reading: fluency, accuracy, and/or comprehension. When given a progress 

monitoring passage, students are often easily flustered, become frustrated, and are 

disappointed in how they performed. Students read with below standard accuracy and do 

not self-correct their errors. Most errors occur because students guess the word, skip the 

word entirely, or expect to be told the correct word. This issue interferes with reading 

comprehension, willingness to participate in class, increases anxiety when asked to 

reading aloud in the general education setting, and creates resistance to reading for 

pleasure. 

These observations led me to wonder about connections between purposeful 

instruction and specific praise, and student mindset about learning and self-confidence. I 

wondered about how hearing positive feedback, reading motivating texts, and reflecting 

on past experiences of struggle might impact students' resilience and ability to attempt 

"tricky" words when reading aloud. Last, I wondered if direct instruction, guided 

practice, and repeated practice of multisyllabic word decoding strategies might impact 

reading accuracy for my students.   

My plan was to investigate how to produce a culture of resilience and confidence 

in my students as readers. Some strategies included in my plan were increasing wait time 

before providing assistance on errors, explicitly teaching a strategy for decoding 

multisyllabic words, using poetry and repeated reading, and teaching my students how 
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our brains grow when they are doing challenging things. My investigation has the 

potential to provide my students opportunities for success in reading, increase self-

confidence, increase class participation, raise student achievement levels in reading 

accuracy and comprehension, and ultimately foster a love for reading. Specifically, by the 

end of this action research process, I hope to see an increase in reading accuracy, a 

decrease in giving up or guessing on a word, and an improvement in attitude toward 

reading. As an intervention teacher, this investigation can potentially lead to establishing 

more positive interactions with students, broadening my repertoire of instructional 

strategies and teaching materials, and bridging the gap between how students perform 

during intervention instruction and in the general education classroom.  

Data Analysis 

Below are three figures showing how students’ accuracy, error and correction 

patterns, and attitudes toward reading have changed due to the interventions 

implemented.  

Researching the effects of scaffolding on 1st grade readers, Daniels, Dunston, and 

Patterson (2010), found that “increasing wait time to approximately three seconds led to 

decreases in students’ failure to respond and increases in speculative thinking and self-

confidence” (p. 15). Daniels et al. (2010) also saw that reading scores were higher when 

“children were allowed to work through one or more word identification strategies” (p. 

13). In my research, I found similar results. Over the course of my action research, I 

made a specific effort to increase wait time, allowing students to thoughtfully attempt 

decoding. I also explicitly taught a step-by-step decoding strategy: 1) Look for word parts 

at the beginning (prefixes), 2) Look for word parts at the end (suffixes), 3) Look for any 
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other parts or sounds you know, 4) Sound out the word in chunks, and 5) Is it a word you 

have heard before? Does it make sense? If not, flip a sound and try again. After days of 

modeling, guided practice, and independent practice, my students finally began to use the 

strategy naturally in their reading.   

Figure 1 Accuracy 

 

 Students were asked to read a grade level passage for 2 minutes. The students had 

never seen the passages before and they were unaware that they were being timed. As 

seen in Figure 1, five students’ reading accuracy significantly increased and one student’s 

reading accuracy had no change at all. The expected accuracy to be at standard for 3rd and 

4th graders at this time of year is 96% and 98%, respectively. Before my action research, 

none of my students were able to read with at-standard accuracy. After the interventions 

described, 3 of the 6 students read a grade level passage with at-standard accuracy or 

higher.  

A pre-assessment reading sample told me that my students were most often 

guessing words without self-correcting or incorrectly sounding out words (leaving off an 

ending or part of the word). Figure 2, below, shows that when students had a strategy to 

88%	
90%	
92%	
94%	
96%	
98%	
100%	

Grade Level Passage Accuracy (2 Minute Sample) 

PRE	Test		
1/22/2016	

POST	Test	
2/24/2016	
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use on tricky words and made additional attempts when they made a mistake, they made 

far less mistakes overall.  

Figure 2 Error and Correction Patterns 

D
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Error 
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Strategy 
Correctly 
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1/
22

 0 14 32 0 8 13 0 54 

2/
24

 0 0 24 1 1 18 8 26 

 

The post-assessment revealed that students are still guessing words or making 

visual errors. However, 11 of the 24 “guessing” errors were made by one student. As a 

whole, the group of students self-corrected more often, made less substitution errors, and 

used the decoding strategy to read words independently. The data in Figure 2 supports the 

claim that students’ confidence increased because they persevered to attempt words they 

didn’t recognize. During the post-assessment, I observed that students were not making 

careless mistakes and were patient enough with themselves to work through challenges.   

Another strategy that I implemented was “portraying challenges as fun and 

exciting” (p.19), an idea suggested by Carol Dweck (2010) in her article, “Even Geniuses 

Work Hard.” Dweck (2010) recommends to provide opportunities that “give students a 

sense of improvement as a result of effort” and to “praise students for their process” (p. 

19). My students tracked their progress in reading and their belief about their own 

reading abilities through journaling. Before interventions, one student reflected, “I am not 

a good reader because I make a lot of mistakes.” Three weeks later, the same student 

wrote, “I need more practice, but I’m getting better at sounding out words when I get 



GROWING	CONFIDENCE	IN	READERS	 	 9	 	 	
	 	 	
	
stuck.” In his journal, Alex demonstrates that he is developing resilience and a growth 

mindset, or beginning to “believe that [his] abilities can be developed through [his] effort 

and learning” (Dweck, 2007, p. 6). During my action research, I taught a series of mini-

lessons about how the brain is like a muscle that can grow if we learn to love challenges.  

One way I motivated my students to take risks was using poetry to practice 

decoding and fluency. Lori Wilfong’s (2008) research suggests that “the use of poetry is 

especially ideal for struggling or reluctant readers, and enhances reading 

motivation…[because of] its comparatively short text [and] fun subject matter” (p.5). To 

find out whether or not my students enjoyed reading, I administered a reading attitude 

survey that asked my students to identify how they feel when doing reading activities 

recreationally and academically. Like Wilfong’s study, my students’ attitudes toward 

academic reading significantly improved when humorous poetry was used as reading 

material (see Figure 3).  

Figure 3 Reading Attitude Survey Results 

 

 

Recreational	
Reading	1/22	

Below	
Average	

Above	
Average	

Academic	Reading	
1/22	

Below	
Average	

Above	
Average	

Overall	Reading	
Attitude	1/22	

Below	
Average	

Above	
Average	

Recreational	
Reading	2/25	

Below	
Average	

Above	
Average	

Academic	Reading	
2/25	

Below	
Average	

Above	
Average	

Overall	Reading	
Attitude	2/25	

Below	
Average	
Above	
Average	
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 The majority of my students initially scored in the below average range for 

attitude toward academic reading, as compared to 5 out of 6 students scoring above 

average after interventions. To corroborate the data, students’ reflection entries also 

showed an improvement in reading attitude. When asked, “Are you getting better at 

reading?” responses included “Yes, because I’m loving reading more,” “Probably, 

because I actually like reading at home now,” and “I’m reading for way more minutes at 

a time.” Over the course of my action research, students’ overall enjoyment of reading 

increased significantly. I consider this a huge success and can only hope that my 

students’ positive attitudes toward reading, learning, and challenging themselves will 

only continue to grow.  

Reflection  

While accuracy increased, fluency decreased slightly for all students. My plan is 

to continue focusing on decoding strategies. The data shows that my students are 

responding to the interventions, but my sense is that they need more practice using the 

decoding strategy until they are able to decode unfamiliar multisyllabic words quickly. 

Once all students’ accuracy scores are consistently at or above standard, I will focus more 

on fluency. I will continue to give wait time and provide frequent, specific feedback. As a 

class, we will continue to refer to anchor charts about what it means to have a growth 

mindset. Students will continue to refer to their own notes, drawings, and diagrams they 

created based on the new learning about their brains. Students have also decorated their 

Safety Net folders with positive affirmations. I hope to hear them using positive self-talk 

as well as encouraging each other as we meet new challenges.  
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The action research process allowed me to deeply reflect on what was going well 

and what wasn’t going well in my classroom. Taking the time to research possible 

solutions to a problem was both eye-opening and exciting. After finding strategies to try, 

I enjoyed going beyond my regular routine in my instruction. At first, I worried that 

straying from my curriculum would cause my class to be behind schedule. In fact, I saw 

more progress in one month than I have seen so far this year in accuracy, and my students 

were having a good time. I learned that I have a big impact on my students depending on 

the instructional choices I make.  

Moving forward, I will share the resources I found most useful with my 

colleagues. I am fortunate to be a part of a collaborative, robust team of four Safety Net 

teachers and two English Learner teachers. As intervention teachers, it is critical that we 

raise our students’ confidence levels, utilize instructional time as effectively as possible, 

and create a positive learning environment for our students so that they can quickly catch 

up to their peers. I will share my findings with my team and suggest incorporating lessons 

into all intervention groups that foster resilience and confidence in our students who 

struggle academically. This would allow for a common language and a united goal.  
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